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INTRODUCTION
1. Message From the Dean
Preparing to become a teacher is a special and significant undertaking, especially at Berry
College. Miss Martha Berry, the college’s founder, epitomizes the ideal of “Teacher as
Developer of Human Potential.” When Miss Berry observed poor, uneducated children living in
the hills of Northwest Georgia, she saw great potential. She envisioned a school built around a
strong academic program and varied work experiences in an environment founded upon
religious values. She created Berry to give these individuals an opportunity to contribute to the
betterment of our society. Her vision became a reality and you are preparing for a career, like
Miss Berry’s, to help others achieve their full human potential.
School classrooms are the field laboratories that provide Berry students opportunities to extend
their understandings of how to support, develop, and teach children. Through early and
continuous field experiences culminating in student teaching, you will be able to both apply and
enhance your academic studies in our Teacher Education Programs.
We encourage you to use your “head, heart, and hands” during field experiences as you reflect
on and make crucial decisions about developing the human potential of the diverse youth with
whom you work.
Jacqueline M. McDowell, Dean
Charter School of Education and Human Sciences
2. Office of Field Experiences and Student Teaching
The Office of Field Experiences and Student Teaching (OFEST) in Teacher Education at Berry
College is charged with overseeing all aspects of the field experiences program as well as
tracking all education students through the Teacher Education Program from admission to
certification. The OFEST coordinates multiple assessments of the Teacher Education Program
and encourages students to offer feedback.
All field experience placements (practica, student teaching, and internships) are made by the
director of field experiences and student teaching, in consultation with the building principals
and representatives from the local school districts. The director serves as liaison between Berry
College and surrounding schools. The OFEST tracks field experience placements to insure that
students work at different grade levels and in a variety of settings (rural and city) to enhance the
quality and breadth of experiences.
The Admissions and Certification Committee is charged with decisions and appeals concerning
admission to and retention in the Teacher Education Program, approval for student teaching, and
recommendations for certification. It is chaired by the director of field experiences and student
teaching, and served by a faculty member from each of the certification areas (Early Childhood
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Education, Middle Grades, P-12, and Secondary), the dean of the Charter School of Education
and Human Sciences, and the assistant dean of graduate studies.
A file is maintained in the Office of Field Experiences and Student Teaching for each student
upon application for admittance to the Teacher Education Program. This file contains
admission forms and verifications, evaluations of students by field experience teachers, student
teaching files, and certification papers. This file is available for student inspection upon request.
The OFEST welcomes your questions, comments, or concerns. Feel free to visit the office
(Cook 221/222) or call (236-1755) any time you need further information about the Teacher
Education Program at Berry College.

MASTERS OF ARTS IN TEACHING TEACHER EDUCATION PROGRAM (MAT)
1. Requirements for Admission
Faculty will carefully assess the personal characteristics and academic records of candidates
applying for admission. The Program Specialist of Graduate Education informs prospective
candidates of the admission process at the beginning of their education program during the
orientation for the Graduate program.
Candidates are eligible to be considered for admission to the Teacher Education Program after
they have accomplished the following:
a. Completed EDU 601 and PSY 652 with a C (2.0) or better;
b. Completed two semesters of college work and have at least a 2.50 cumulative grade-point
average overall;
c. Passed the GACE Basic Skills Assessment or attained sufficient scores on the SAT, ACT,
or GRE as defined by the GAPSC to waive GACE requirements; and
d. Completed the application form for admission to the Teacher Education Program, ethics
statement, and insurance coverage waiver; and filed it along with two letters of
recommendation from college faculty with the director of field experiences and student
teaching.
e. Satisfactory criminal history report.
*Found in admissions file for acceptance to the program in the Graduate Education
Office.
When the candidate has met the academic requirements for admission to the program, the
Program Specialist of Graduate Education presents the application for admission, along with the
two letters of recommendation, and the criminal history report, to the Admissions and
Certification Committee. The committee discusses each individual application, weighing the
supporting documentation against the program standards. Candidates who present insufficient
documentation may be required to provide clarification or participate in an interview with the
committee. The committee votes to accept or reject the application. Candidates may appeal
decisions by following guidelines outlined in this handbook. Courses with the prerequisite of
Admission to Teacher Education Program include: Any 500 level graduate courses.
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2. Admission and Certification Tests: GACE
a. GACE Basic Skills Assessments are basic skills tests covering the areas of reading,
writing, and mathematics. The reading and mathematics assessments are multiple
choice; the writing assessment contains both essay and multiple choice components.
b. GACE Content Assessments are tests that measure content area knowledge and are
required for certification in the State of Georgia. Candidates must take these tests during
the fall semester of their field-based year.
c. Please visit the GACE website for test registration information
http://www.gace.nesinc.com/
The Georgia Professional Standards Commission (GAPSC) has set scores on the SAT, ACT,
and GRE that would exempt taking the GACE Basic Skills Assessment:
SAT I Exemption:
1000 total (math and critical reading scores = 1000)
ACT Exemption:
43 total (verbal and mathematics)
GRE Exemption:
1030 combined verbal and quantitative.
3. THE CODE OF ETHICS FOR EDUCATORS
505- 6 -.01 THE CODE OF ETHICS FOR EDUCATORS
Effective June 15, 2009
(1) Introduction. The Code of Ethics for Educators defines the professional behavior of educators in
Georgia and serves as a guide to ethical conduct. The Professional Standards Commission has adopted
standards that represent the conduct generally accepted by the education profession. The code defines
unethical conduct justifying disciplinary sanction and provides guidance for protecting the health, safety
and general welfare of students and educators, and assuring the citizens of Georgia a degree of
accountability within the education profession.
(2) Definitions
(a) “Certificate” refers to any teaching, service, or leadership certificate, license, or permit issued by
authority of the Professional Standards Commission.
(b) “Educator” is a teacher, school or school system administrator, or other education personnel who
holds a certificate issued by the Professional Standards Commission and persons who have applied for
but have not yet received a certificate. For the purposes of the Code of Ethics for Educators, “educator”
also refers to paraprofessionals, aides, and substitute teachers.
(c) “Student” is any individual enrolled in the state’s public or private schools from preschool
through grade 12 or any individual under the age of 18. For the purposes of the Code of Ethics and
Standards of Professional Conduct for Educators, the enrollment period for a graduating student ends on
August 31 of the year of graduation.
(d) “Complaint” is any written and signed statement from a local board, the state board, or one or
more individual residents of this state filed with the Professional Standards Commission alleging that an
6

educator has breached one or more of the standards in the Code of Ethics for Educators. A “complaint”
will be deemed a request to investigate.
(e) “Revocation” is the invalidation of any certificate held by the educator.
(f) “Denial” is the refusal to grant initial certification to an applicant for a certificate.
(g) “Suspension” is the temporary invalidation of any certificate for a period of time specified by the
Professional Standards Commission.
(h) “Reprimand” admonishes the certificate holder for his or her conduct. The reprimand cautions
that further unethical conduct will lead to a more severe action.
(i) “Warning” warns the certificate holder that his or her conduct is unethical. The warning cautions
that further unethical conduct will lead to a more severe action.
(j) “Monitoring” is the quarterly appraisal of the educator’s conduct by the Professional Standards
Commission through contact with the educator and his or her employer. As a condition of monitoring,
an educator may be required to submit a criminal background check (GCIC). The Commission specifies
the length of the monitoring period.
(k) “No Probable Cause” is a determination by the Professional Standards Commission that, after a
preliminary investigation, either no further action need be taken or no cause exists to recommend
disciplinary action.
(3) Standards
(a) Standard 1: Legal Compliance - An educator shall abide by federal, state, and local laws and
statutes. Unethical conduct includes but is not limited to the commission or conviction of a felony or of
any crime involving moral turpitude; of any other criminal offense involving the manufacture,
distribution, trafficking, sale, or possession of a controlled substance or marijuana as provided for in
Chapter 13 of Title 16; or of any other sexual offense as provided for in Code Section 16-6-1 through
16-6-17, 16-6-20, 16-6-22.2, or 16-12-100; or any other laws applicable to the profession. As used
herein, conviction includes a finding or verdict of guilty, or a plea of nolo contendere, regardless of
whether an appeal of the conviction has been sought; a situation where first offender treatment without
adjudication of guilt pursuant to the charge was granted; and a situation where an adjudication of guilt
or sentence was otherwise withheld or not entered on the charge or the charge was otherwise disposed
of in a similar manner in any jurisdiction.
(b) Standard 2: Conduct with Students - An educator shall always maintain a professional
relationship with all students, both in and outside the classroom. Unethical conduct includes but is not
limited to:
1. Committing any act of child abuse, including physical and verbal abuse;
2. Committing any act of cruelty to children or any act of child endangerment;
3. Committing any sexual act with a student or soliciting such from a student;
4. Engaging in or permitting harassment of or misconduct toward a student;
5. Soliciting, encouraging, or consummating an inappropriate written, verbal, electronic, or physical
relationship with a student; and
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6. Furnishing tobacco, alcohol, or illegal/unauthorized drugs to any student or allowing a student
under the educator’s supervision or control (including but not limited to the educator’s residence) to
consume alcohol, or illegal/unauthorized drugs.
(c) Standard 3: Alcohol or Drugs - An educator shall refrain from the use of alcohol or illegal or
unauthorized drugs during the course of professional practice. Unethical conduct includes but is not
limited to:
1. Being on school premises or at a school-related activity while under the influence of, possessing,
using, or consuming illegal or unauthorized drugs;
2. Being on school premises or at a school-related activity involving students while under the
influence of, possessing, or consuming alcohol. A school-related activity includes, but is not limited to,
any activity sponsored by the school or school system (booster clubs, parent-teacher organizations, or
any activity designed to enhance the school curriculum i.e. Foreign Language trips, etc); and
3. Failing to monitor and/or prevent the use of alcohol or illegal or unauthorized drugs by students
who are under the educator’s supervision (including but not limited to at the educator’s residence or any
other private setting).
(d) Standard 4: Honesty - An educator shall exemplify honesty and integrity in the course of
professional practice. Unethical conduct includes but is not limited to, falsifying, misrepresenting or
omitting:
1. Professional qualifications, criminal history, college or staff development credit and/or degrees,
academic award, and employment history;
2. Information submitted to federal, state, local school districts and other governmental agencies;
3. Information regarding the evaluation of students and/or personnel;
4. Reasons for absences or leaves;
5. Information submitted in the course of an official inquiry/investigation; and
6. Information submitted in the course of professional practice.
(e) Standard 5: Public Funds and Property - An educator entrusted with public funds and
property shall honor that trust with a high level of honesty, accuracy, and responsibility. Unethical
conduct includes but is not limited to:
1. Misusing public or school-related funds;
2. Failing to account for funds collected from students or parents;
3. Submitting fraudulent requests or documentation for reimbursement of expenses or for pay
(including requests for compensation based on fraudulent, purchased or plagiarized degrees, documents,
or coursework);
4. Co-mingling public or school-related funds with personal funds or checking accounts;
5. Using school property without the approval of the local board of education/governing board or
authorized designee; and
6. Using school system property for personal gain.
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(f) Standard 6: Remunerative Conduct - An educator shall maintain integrity with students,
colleagues, parents, patrons, or businesses when accepting gifts, gratuities, favors, and additional
compensation. Unethical conduct includes but is not limited to:
1. Soliciting students or parents of students to purchase equipment, supplies, or services from the
educator or to participate in activities that financially benefit the educator unless approved by the local
board of education/governing board or authorized designee;
2. Accepting gifts from vendors or potential vendors for personal use or gain where there may be the
appearance of a conflict of interest;
3. Tutoring students assigned to the educator for remuneration unless approved by the local board of
education/governing board or authorized designee; and
4. Coaching, instructing, promoting athletic camps, summer leagues, etc. that involves students in an
educator’s school system and from whom the educator receives remuneration unless approved by the
local board of education/governing board or authorized designee. These types of activities must be in
compliance with all rules and regulations of the Georgia High School Association.
(g) Standard 7: Confidential Information - An educator shall comply with state and federal laws
and state school board policies relating to the confidentiality of student and personnel records,
standardized test material and other information. Unethical conduct includes but is not limited to:
1. Sharing of confidential information concerning student academic and disciplinary records, health
and medical information, family status and/or income, and assessment/testing results unless disclosure
is required or permitted by law;
2. Sharing of confidential information restricted by state or federal law;
3. Violation of confidentiality agreements related to standardized testing including copying or
teaching identified test items, publishing or distributing test items or answers, discussing test items,
violating local school system or state directions for the use of tests or test items, etc.; and
4. Violation of other confidentiality agreements required by state or local policy.
(h) Standard 8: Abandonment of Contract - An educator shall fulfill all of the terms and
obligations detailed in the contract with the local board of education or education agency for the
duration of the contract. Unethical conduct includes but is not limited to:
1. Abandoning the contract for professional services without prior release from the contract by the
employer, and
2. Willfully refusing to perform the services required by a contract.
(i) Standard 9: Required Reports - An educator shall file reports of a breach of one or more of the
standards in the Code of Ethics for Educators, child abuse (O.C.G.A. §19-7-5), or any other required
report. Unethical conduct includes but is not limited to:
1. Failure to report all requested information on documents required by the Commission when
applying for or renewing any certificate with the Commission.
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2. Failure to make a required report of a violation of one or more standards of the Code of Ethics for
educators of which they have personal knowledge as soon as possible but no later than ninety (90) days
from the date the educator became aware of an alleged breach unless the law or local procedures require
reporting sooner; and
3. Failure to make a required report of any violation of state or federal law soon as possible but no
later than ninety (90) days from the date the educator became aware of an alleged breach unless the law
or local procedures require reporting sooner. These reports include but are not limited to: murder,
voluntary manslaughter, aggravated assault, aggravated battery, kidnapping, any sexual offense, any
sexual exploitation of a minor, any offense involving a controlled substance and any abuse of a child if
an educator has reasonable cause to believe that a child has been abused.
(j) Standard 10: Professional Conduct - An educator shall demonstrate conduct that follows
generally recognized professional standards and preserves the dignity and integrity of the teaching
profession. Unethical conduct includes but is not limited to any conduct that impairs and/or diminishes
the certificate holder’s ability to function professionally in his or her employment position, or behavior
or conduct that is detrimental to the health, welfare, discipline, or morals of students.
(k) Standard 11: Testing - An educator shall administer state-mandated assessments fairly and
ethically. Unethical conduct includes but is not limited to:
1. Committing any act that breaches Test Security; and
2. Compromising the integrity of the assessment.
(4) Reporting
(a) Educators are required to report a breach of one or more of the Standards in the Code of Ethics for
Educators as soon as possible but no later than ninety (90) days from the date the educator became
aware of an alleged breach unless the law or local procedures require reporting sooner. Educators
should be aware of local policies and procedures and/or the chain of command for reporting unethical
conduct. Complaints filed with the Professional Standards Commission must be in writing and must be
signed by the complainant (parent, educator, personnel director, superintendent, etc.).
(b) The Commission notifies local and state officials of all disciplinary actions. In addition, suspensions
and revocations are reported to national officials, including the NASDTEC Clearinghouse.
(5) Disciplinary Action
(a) The Professional Standards Commission is authorized to suspend, revoke, or deny certificates, to
issue a reprimand or warning, or to monitor the educator’s conduct and performance after an
investigation is held and notice and opportunity for a hearing are provided to the certificate holder. Any
of the following grounds shall be considered cause for disciplinary action against the holder of a
certificate:
1. Unethical conduct as outlined in The Code of Ethics for Educators, Standards 1-10 (PSC Rule 5056-.01);
2. Disciplinary action against a certificate in another state on grounds consistent with those specified
in the Code of Ethics for Educators, Standards 1-10 (PSC Rule 505-6-.01);
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3. Order from a court of competent jurisdiction or a request from the Department of Human Resources
that the certificate should be suspended or the application for certification should be denied for nonpayment of child support (O.C.G.A. §19-6-28.1 and §19-11-9.3);
4. Notification from the Georgia Higher Education Assistance Corporation that the educator is in
default and not in satisfactory repayment status on a student loan guaranteed by the Georgia Higher
Education Assistance Corporation (O.C.G.A. §20-3-295);
5. Suspension or revocation of any professional license or certificate;
6. Violation of any other laws and rules applicable to the profession (O.C.G.A. §16-13-111); and
7. Any other good and sufficient cause that renders an educator unfit for employment as an educator.
(b) An individual whose certificate has been revoked, denied, or suspended may not serve as a volunteer
or be employed as an educator, paraprofessional, aide, substitute teacher or in any other position during
the period of his or her revocation, suspension or denial for a violation of The Code of Ethics. The
superintendent and the superintendent’s designee for certification shall be responsible for assuring that
an individual whose certificate has been revoked, denied, or suspended is not employed or serving in
any capacity in their district. Both the superintendent and the superintendent’s designee must hold
GAPSC certification.
Authority O.C.G.A. § 20-2-200; 20-2-981 through 20-2-984.5
Moral Turpitude
It has been stated that the term “moral turpitude” is so clear that there is no duty on the
trial judge to define it in the absence of a request. The term has been defined in
Georgia as follows:
“Turpitude in its ordinary sense involves the idea of inherent baseness or vileness, shameful
wickedness, depravity…. In its legal sense it includes everything contrary to justice, honesty, modesty or
good morals…. The word ‘moral,’ which so often precedes the word turpitude, does not seem to add
anything to the meaning of the term, other than that emphasis which often results from a tautological
expression. All crimes embraced within the Roman’s conception of the crimen falsi involve turpitude;
but it is not safe to declare that such crimes are the only ones involving turpitude.” In Ramsey v. State,
the court said that a crime involving moral turpitude is one which is malum in se rather than malum
prohibitum. In Georgia, the test for whether a felony is one involving moral turpitude is “does the
[crime], disregarding its felony punishment, meet the test as being contrary to justice, honesty, modesty,
good morals or man’s duty to man?”
It has been held that the following offenses are crimes involving moral turpitude:
• Fraud or false pretenses in obtaining something of value
• Larceny or a misdemeanor theft by taking
• Larceny after trust
• Murder
• Soliciting for prostitutes
• Voluntary manslaughter
• Sale of narcotics or other illegal drugs
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•
•
•

Pattern of failure to file federal tax returns in years in which taxes are due
Criminal Issuance of a bad check
Making a false report of a crime

The following have been held to be offenses which are not crimes involving moral turpitude:
• Public drunkenness
• Driving under the influence
• Carrying a concealed weapon
• Unlawful sale of liquor
• Fighting
• Simple Battery
• Simple Assault
• Misdemeanor criminal trespass
• Child abandonment
• Misdemeanor offense of escape
• Misdemeanor offense of obstructing a law enforcement officer
• The federal misdemeanor offense of Conspiracy in Restraint of Interstate Trade and
Commerce
• Possession of less than one ounce of marijuana
[This is taken from Handbook of Criminal Evidence by Davis, 2000 edition.]
Kelly Henson, Executive Secretary
Georgia Professional Standards Commission
Two Peachtree Street, Suite 6000
Atlanta, GA 30303-3141

Gary Walker, Director
Educator Ethics Division
404-232-2700
800-537-5996
Fax: 404-232-2720
ethics@gapsc.com

www.gapsc.com
4. Teacher as Developer of Human Potential

TEACHER EDUCATION UNIT
Berry College has long been known for its high quality teacher preparation programs. As a
community working toward preparing teachers who will be “Developers of Human Potential,”
we strive to provide students with the knowledge, skills, and values that will enable them to
successfully teach in a diverse, increasingly complex society.
The Teacher Education Unit (TEU) is that group of Berry College faculty charged with the
responsibility for professional education programs. Although most of those faculty members
teach in the Charter School of Education and Human Sciences, some faculty members are
professors in the arts and sciences who teach content and methodology courses in art, music,
math, science, language, English, or social science. Our faculties work together to help students
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understand how academic preparation and field-based coursework complement each other
towards the goal of teacher as “Developers of Human Potential.” The Teacher Education Unit
members meet regularly to share ideas and evaluate data generated by students, education
agencies, and professional associations to make decisions on curriculum and program
improvement.
Candidates admitted to the Teacher Education Program receive advising from the Program
Specialist and the Assistant Dean of Graduate Education. Students are encouraged to share their
concerns with the candidate representatives who serve on the various Teacher Education Unit
committees and advisory councils. Several campus organizations are available for candidates
who wish to participate more fully in their professional development.
KNOWLEDGE BASE UNDERLYING THE TEACHER EDUCATION UNIT
The Knowledge Base of the Teacher Education Unit (TEU) is a description of the skills,
understandings, and dispositions that we believe excellent teachers should possess. Consensus
on this viewpoint resulted from many hours of discussion in retreats, workshops, and committee
meetings.
We believe that teachers are “Developers of Human Potential.” Martha Berry, the founder of
Berry College, saw potential where others did not in the Appalachian children for whom the
Berry Schools and, later, the college were established. Like Martha Berry, we also believe the
role of excellent teachers is to encourage an enduring appreciation of learning; to acquire the
basic skills and wide repertoire of thinking strategies with which to construct and evaluate
knowledge; to become morally responsible and fully participating partners in a democratic
society within an ever-changing world; to foster self-esteem; and to work cooperatively with
others to make the world a better place.
The mission of the college has long been to develop the head, heart, and hands of students
through the academic programs, the religion-in-life program, and the emphasis on practical
work. In order to be “Developers of Human Potential,” teachers should DO similar things: (1)
Promote Reflection and Decision Making (head), (2) Facilitate Learning (hands), and (3)
Enhance Self and Social Awareness (heart). Experienced teachers who earn a graduate
degree should model these roles at their school or system level. They must create learning
environments that are inviting to the range of diversity in their classrooms and that support all
children in exploring their cognitive and affective growth. Teachers facilitate learning through
effective use of technology, selection of appropriate content materials, and implementation of a
wide range of instructional strategies.
In order to meet the expectations of these roles, we believe that teachers’ actions must rest on
the foundations of what they KNOW through Research (head), the collective Wisdom of
Experience (hands), and their own Values (heart). Central to the “knowing” required of
teachers is their understanding of the needs of diverse learners. Teachers must be competent in
the essential content knowledge of their area of specialization. They must have in-depth
13

psychological knowledge of how people learn and what motivates people to learn. They must
understand the socio-cultural factors that affect learning. They must possess the interpersonal
skills to work effectively with students, parents, colleagues, and community members and be
aware of their roles as members of a profession that values diversity. They should have welldeveloped pedagogical skills for designing, implementing, and evaluating learning and should
be able to use a wide repertoire of strategies to engage students in constructing their own
knowledge. Teachers must also have knowledge of the historical and philosophical
underpinnings of the American education system in order to effect changes in it.
We further believe that there must be a constant interaction between this KNOWING and
DOING. Teachers must continually analyze and reflect on lesson implementation, instructional
materials used, what students know and are able to do, school environment, and values. This
reflection in turn produces more knowledge, which is then used to refine what teachers do. This
doing and reflecting is a continuous process that over time blurs the distinction between
reflection and knowing-in-action. This cyclical process enhances the development of human
potential through the education of the head, the heart, and the hands.
5. TEACHER EDUCATION UNIT PROGRAM PRINCIPLES
To ensure that each candidate in the Berry College Teacher Education Unit has the knowledge,
the experiences, and personal characteristics to be “Developers of Human Potential,” each is
required to show competence in the following:
Principle 1: Subject Matter (Head)
The teacher understands the central concepts, tools of inquiry, and structures of the discipline(s) he
or she teaches and can create learning experiences that make these aspects of subject matter
meaningful for students. The candidate
● demonstrates an understanding of central concepts of his or her discipline.
● uses explanations and representations that link curriculum to prior knowledge.
● evaluates resources and curriculum materials for appropriateness to the curriculum and
instructional delivery.
● engages students in interpreting ideas from a variety of perspectives.
● uses interdisciplinary approaches to teaching and learning.
● uses methods of inquiry that are central to the discipline.
Principle 2: Learning (Head)
The teacher understands how children learn and develop, and can provide learning opportunities
that support a child’s intellectual, social, and personal development. The candidate
● evaluates student performance to design instruction appropriate for social, cognitive, and
emotional development.
● creates relevance for students by linking with their prior experiences.
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● provides opportunities for students to assume responsibility for and be actively engaged in
their learning.
● encourages student reflection on prior knowledge and its connection to new information.
● accesses student thinking as a basis for instructional activities through group/individual
interaction and written work (listening, encouraging discussion, eliciting samples of student
thinking orally and in writing).
Principle 3: Diverse Learners (Heart)
The teacher understands how students differ in their approaches to learning and creates instructional
opportunities that are adapted to diverse learners. The candidate
● designs instruction appropriate to students’ stages of development, learning styles, strengths,
and needs.
● selects approaches that provide opportunities for different performance modes.
● accesses appropriate services or resources to meet exceptional learning needs when needed.
● adjusts instruction to accommodate the learning differences or needs of students (time and
circumstances of work, task assigned, communication and response modes).
● uses knowledge of different cultural contexts within the community (socio-economic, ethic,
cultural) and connects with the learner through types of interaction and assignments.
● creates a learning community that respects individual differences.
Principle 4: Instructional Strategies (Hands)
The teacher understands and uses a variety of instructional strategies to encourage student
development of critical thinking, problem solving, and performance skills. The candidate
● selects and uses multiple teaching and learning strategies (a variety of presentations/
explanations) to encourage students in active learning that promotes critical thinking and
problem solving.
● encourages students to assume responsibility for identifying and using learning resources.
● assumes different roles in the instructional process (instructor, facilitator, coach, audience)
to accommodate content, purpose of instruction, and learner needs.
● uses a variety of presentations and representations of concepts, using alternative
explanations to assist students’ understanding and critical thinking.
Principle 5: Learning Environment (Hands)
The teacher uses an understanding of individual and group motivation and behavior to create a
learning environment that encourages positive social interaction, active engagement in learning, and
self-motivation. The candidate
● encourages clear procedures and expectations that ensure students assume responsibility for
themselves and others, work collaboratively and independently, and engage in purposeful
learning activities.
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● engages students by relating lessons to students’ personal interests, allowing students to
have choices in their learning, and leading students to ask questions and pursue problems
that are meaningful to them.
● organizes, allocates, and manages time, space, and activities in a way that is conducive to
learning.
● organizes, prepares students for, and monitors independent and group work that allows for
full and varied participation of all students.
● analyzes classroom environment and interactions and makes adjustments to enhance social
relationships, student motivation/engagement, and productive work.
Principle 6: Communication (Head)
The teacher uses knowledge of effective verbal, nonverbal, and media communication techniques to
foster active inquiry, collaboration, and supportive interaction in the classroom. The candidate
● models effective communication strategies in conveying ideas and information and when
asking questions (e.g., monitoring the effects of messages; restating ideas and drawing
connections; using visual, aural, and kinesthetic cues; being sensitive to nonverbal cues
when given and received).
● provides for support for learner expression in speaking, writing, and other media.
● asks questions and stimulates discussion in different ways for particular purposes,
encourages students to articulate their ideas and questions, and promotes critical thinking
and problem-solving.
● demonstrates that communication is sensitive to gender and cultural differences (e.g.,
appropriate use of eye contact, interpretation of body language and verbal statements,
acknowledgement of the responsiveness to different modes of communication and
participation).
● uses a variety of media communication tools to enrich learning opportunities.
Principle 7: Planning Instruction (Hands)
The teacher plans instruction based upon knowledge of subject matter, student, the community, and
curriculum goals. The candidate
● plans lessons and activities to address variation in learning styles and performance modes,
multiple developmental levels of diverse learners, and problem solving and exploration.
● develops plans that are appropriate for curriculum goals based on effective instruction.
● adjusts plans to respond to unanticipated sources of input and/or student needs, and
systematically adjusts plans.
● develops short- and long-range plans linked to students’ needs and performances, and
systematically adjusts plans to enhance student learning.
Principle 8: Assessment (Hands)
The teacher understands and uses formal and informal assessment strategies to evaluate and ensure
the continuous intellectual, social, and physical development of the learner. The candidate
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● selects, constructs, and uses assessment strategies appropriate to the learning outcomes.
● uses a variety of formal and informal strategies to inform choices about student progress and
to adjust instruction (e.g., standardized test data, peer and self-student, informal assessments
such as observations, surveys, interviews, student work, performance tasks, portfolio, and
teacher made tests).
● uses assessment strategies to involve learners in self-assessment activities to help them
become aware of their strengths and needs, and to encourage them to set personal goals for
learning.
● evaluates the effects of class activities on individuals and on groups through observation of
classroom interaction, questioning, and analysis of student work.
● maintains useful records of student work and performance, and can communicate student
progress knowledgeably and responsibly.
● solicits information about students’ experiences, learning behavior, needs, and progress from
parents, other colleagues, and students.
Principle 9: Reflection and Professional Development (Head)
The teacher is a reflective practitioner who continually evaluates the effects of his choices and
actions on others and who actively seeks opportunities to grow professionally. The candidate
● uses classroom observation, information about students and research as sources for
evaluating the outcomes of teaching and learning and as a basis for experimenting with,
reflecting on, and revising practice.
● uses professional literature, colleagues, and other resources to support self-development as a
learner and as a teacher.
● consults with professional colleagues within the school and other professional arenas as
support for reflection, problem-solving and new ideas, actively sharing experiences, and
seeking and giving feedback.
Principle 10: Collaboration, Ethics, and Relationships (Heart)
The teacher fosters relationships with school colleagues, parents, and agencies in the larger
community to support students’ learning and well-being. The candidate
●

participates in collegial activities designed to make the entire school a productive learning
environment.
● makes links with counselors, teachers of other classes and activities within the school,
professionals in community agencies, and others in the community to support students’
learning and well-being.
● seeks to establish cooperative partnerships with parents/guardians to support student
learning.
● talks and listens to the student, is sensitive and responsive to clues of distress, investigates
situations, and seeks outside help as needed and appropriate to remedy problems.
● acts as an advocate for students.
These program principles and descriptors will be documented in a program portfolio comprised of a
collection of artifacts and the reflection upon those artifacts, demonstrating achievement of the
principles.
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TIMELINES AND PROGRESSION THROUGH
THE MASTERS OF ARTS IN TEACHING EDUCATION PROGRAM
1. Timelines for Submitting Forms
Forms
Application for admission to
Teacher Education Program
(with 2 recommendation
forms or letters)
GACE Score Report
Request for Field Experience
Placement (as needed)
Application for clinical
practice *

Due
Action
Completion of first semester Approved or denied by
or at admission
Admissions and
Certification Committee

During first week of class
Placement arranged by
each semester
OFEST
Third Friday of fall
Approved or denied by
semester (one year prior
Admissions and
to clinical practice)
Certification Committee
Biographical Data Form
Third Friday of spring
Placement arranged by
semester
OFEST
Application for Student
First Friday of Fall
Submitted to OFEST
Teaching
Semester
GACE Score Report
Before beginning semester Scores sent to OFEST
of Student Teaching
Certification Forms
Last day of student
Approved by Admissions
Program Evaluation Forms
teaching semester
and Certification Committee
*Internship candidates – Please see Internship Handbook for timelines.*
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2. Progression of Education Coursework and Field Experience Required
FIELD EXPERIENCE IN EARLY CHILDHOOD EDUCATION
Courses
PSY 652 Advanced Educational Psychology
EDU 500 Curriculum and Methods (PR EDU 601& PSY 652)
EDU 605 Practicum (CR EDU 603)
PSY 634 Exceptional Child
EDU 588 Clinical Practice (CR EDU 505)
EDU 599 Student Teaching (CR EDU 590)
EDU 607 Teaching of Science
EDU 612 Theory and Strategies in Reading
EDU 671 Language Arts and Literature: Content and Practice
EDU 620 Creative Activities
EDU 636 Social Studies for Teachers

Hours/Semester
15
30
35
15
200
330
10
10
10
10
10

ECE placements will insure each candidate has had a field experience in each of the
grade ranges:
P-K
1-3
4-5
plus a multicultural setting
FIELD EXPERIENCE IN MIDDLE GRADES EDUCATION
Courses
PSY 652 Advanced Educational Psychology
EDU 501 Curriculum and Methods (PR EDU 601& PSY 652)
EDU 605 Practicum (CR EDU 603)
PSY 634 Exceptional Child
EDU 588 Clinical Practice (CR EDU 505)
EDU 599 Student Teaching (CR EDU 590)
EDU 607 Teaching of Science
EDU 612 Theory and Strategies in Reading
EDU 671 Language Arts and Literature: Content and Practice
EDU 636 Social Studies for Teachers

Hours/Semester
15
30
35
15
120
330
10
10
10
10

MG placements will insure each candidate has had a field experience in each of the grade ranges:
4–5
6–8
plus a multicultural setting
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FIELD EXPERIENCE IN SECONDARY / P-12
Courses
PSY 652 Advanced Educational Psychology
EDU 501 Curriculum and Methods (PR EDU 601& PSY 652)
EDU 605 Practicum (CR EDU 603)
PSY 634 Exceptional Child
EDU 588 Clinical Practice (CR EDU 505)
EDU 599 Student Teaching (CR EDU 590)
EDU 607 Teaching of Science
EDU 612 Theory and Strategies in Reading
EDU 671 Language Arts and Literature: Content and Practice
EDU 636 Social Studies for Teachers
EDU 667 Multicultural Education
EDU 619 Reading in Content Area
EDU 680 Academic Assessment

Hours/Semester
15
30
35
15
120
330
10
10
10
10
15
15
10

Secondary placements will insure each candidate has had a field experience in each of the grade
ranges:
6–8
9 – 12
plus a multicultural setting
P – 12 placements will insure each candidate has had a filed experience in each of the grade ranges:
P–5
6–8
9 – 12
plus a multicultural setting
3. Field-Based Year
The field-based year is a nine-month time period when MAT candidates complete their student
teaching experiences in classrooms while taking Berry College courses in their major and/or
concentration. Student teachers will participate in classroom practice while continuing to learn
more about classroom management, exceptional children, and second-language learners. It is
important for student teachers to participate in a full year of teaching, to expand their teaching
skills and to receive continued support from Berry College faculty before their first year of
teaching. For additional information about the structure of the field-based year, see the FieldBased Year At-A-Glance available in the Office of Field Experiences and Student Teaching or
listed on the last page of the handbook.
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4. Portfolio Demonstrating Achievement of Program Principles
Each candidate who completes a program in teacher education leading to certification will
demonstrate his/her achievement of the 10 program principles (see pages 13-16) through the
construction of a program portfolio. The candidate will document these principles through the
use of artifacts and reflections collected throughout his/her program of study. The framework
for the portfolio, the format for the artifact cover sheet, and a worksheet of the program’s
principles are included in the back of this handbook. Candidates are encouraged to begin
collecting artifacts early in their program and to continue the collection throughout, culminating
with artifacts from the field-based year.
5. Retention or Expulsion from the Program
All teacher preparation candidates are required to earn at least a grade of “C” (2.0) in all
education courses and in all subject-area courses counted toward the major, and to maintain an
overall grade-point average of at least 3.0 at Berry. Candidates who do not maintain these
standards will have their cases reviewed by the Admissions and Certification Committee and
may be expelled from the Teacher Education Program.
The Admissions and Certification Committee will also review the cases of candidates who are
referred by individual professors, classroom teachers, or school administrators. Through the
process of course and field experience evaluations, deficiencies might arise which put into
question a student’s ability or moral character. Faculty who teach in the program may write a
“letter of concern” when a student consistently shows poor judgment or acts in a morally
reprehensible manner. The director of field experiences and student teaching will bring such
cases before the Admissions and Certification Committee for possible action. Upon
recommendation of any member of the committee, a candidate may be referred to an academic
department, counselor, or the health clinic for clearance before the student may be permitted to
continue in the Teacher Education Program. Candidates may be counseled out of or expelled
from the program by the Admissions and Certification Committee.
6. Appeals Process
Due process procedures are established for the candidate who does not accept the admission,
evaluation, placement, or grade decisions in the program. All appeals must be in writing in the
form of a letter outlining the decision in question, the reasons the decision is viewed as unjust,
and supporting evidence. Letters of appeal should be presented to faculty in the following
order, moving to the next level if the parties involved are unsatisfied with the decision:
a.
b.
c.
d.

The college supervisor or professor
The director of field experiences and student teaching
The dean of the Charter School of Education and Human Sciences
The provost of the college.
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College personnel responsible for hearing appeals should collect written statements from
persons involved with the appeal, and this information should be forwarded to the personnel
concerned at the next level.

FIELD EXPERIENCES IN LOCAL SCHOOLS
1. Placement Procedures
The first week of the semester in which a candidate is enrolled in a course requiring a field
experience placement, she/he is to submit a Request for Field Experience Placement. Deadlines
for submission of this form will be posted each semester outside the Office of Field
Experiences. The request for field placement is forwarded to the school where the placement is
to be confirmed. Placement of candidates in specific locations (school district, building, and
cooperating teacher) is the responsibility of the director of field experiences and student
teaching in consultation with school district personnel.
Teacher Qualifications
All placements will be designed to encourage professional and personal growth. Placement
decisions are made based on availability of qualified supervisory personnel, range of
experiences needed by the candidate, and recommendations from college faculty, district
personnel officers, principals, and candidates. Candidates will be placed at schools within a 25mile radius from the college campus. Candidates may make specific requests for placements,
which may be considered by the director of field experiences and student teaching. However,
placements are generally determined by the range of grade levels required in the candidate’s
program and by site agreements to place candidates in particular schools.
Candidates will be notified by letter as soon as placements are confirmed, and a list of
confirmations will be posted outside the Office of Field Experiences. Candidates are not to
contact any schools or teachers before their placements are confirmed. Once placements are
made, candidates may be asked to contact their cooperating teacher before they arrive at the
school site to work out a mutually beneficial schedule.
Candidates are to follow a regular schedule for their field experiences throughout the semester.
Supervising teachers must be notified in advance of any absences, and absences are to be made
up as arranged with the teacher. Teachers will be notified by the director of field experiences
and student teaching about the student placed with them and will be asked to confirm her/his
arrival at the school. Supervising teachers will evaluate the candidate’s performance in the field
experience at the end of the semester (see No. 4 below).
2. Field Experience Policies
The purpose of the field experience program at Berry College is to provide extensive and varied
experiences in practical, on-the-job settings. These procedural guidelines are designed to assure
that field experiences provide maximum benefit in professional preparation.
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Professionalism: Attendance
1. Candidates are to report to the school office every time they enter the building, unless the
principal has specifically made other arrangements. Most schools require visitors to sign
in upon arrival, and to wear an identifying nametag.
2. Participants in field experiences are expected to arrive promptly for field experiences
and to remain on duty for the full time designated during each session of the semester.
3. There are no “cuts,” except in the event of inclement weather that causes the closing of
school.
Professionalism: Communication
4. In the event that extenuating circumstances make it necessary for a student to be
absent, the supervising teacher should be notified at the earliest possible time in
advance by calling the school. Further, such absences are to be made up before the end
of the semester and “make up” must be arranged in advance with the supervising teacher
at his or her convenience.
5. The primary responsibility of the teacher is for the pupils in his/her classroom.
Candidates should be aware of the many demands on the classroom teacher and work
around her or his needs. It is the candidate’s responsibility to seek the level of
involvement expected by the college instructor and to interact positively with the teacher
and pupils.
6. Observations made or information gained about any pupil during field experiences are
confidential. Ethical and legal considerations preclude revealing individual names
and/or observations. Ethical behavior enjoins professional persons from negative
comments regarding other professionals.
7. Personal business (telephone calls, personal visits, etc.) may not be conducted during
field experience hours. Smoking is not permitted.
Professionalism: Participation
8. Candidates should enter the classroom before instruction begins, generally before
school, between classes, or during a break time. Don’t walk in when class is in
session.
9. Field experience candidates are expected to carry out tasks assigned by the college
instructor and approved by the supervising teacher. On the first visit, students are to
give the supervising teacher a copy of the field experience guidelines for each course.
10. Candidates shall provide written plans for any learning activities on the appropriate form
to the supervising teacher. Plans may be implemented only following approval and
modification (if required) by the supervising teacher. Thorough preparation, including
gathering any materials required for the activities, should be completed prior to class
time on the day of the activity. Activities other than those regularly planned should be
scheduled only after first obtaining approval of the teacher.
11. Field experience students shall be evaluated at the end of the semester on the
appropriate form. The evaluation should be discussed with the student and a copy of
the evaluation retained in the director’s file.
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Professionalism: Appropriate Attire
12. Participants represent the institutions (both Berry College and the school where they are
assigned) to the public during the time they are engaged in field experiences.
a. Name badges should be worn at all times. In the event you arrive at school without
your name badge, you should use the stick-on badges provided in the office, or
create one when you arrive at the classroom.
b. Clothing should be clean and neatly cared for, creating a neat, well-groomed
appearance, rather than a rumpled look.
c. No midriff should be exposed at any time. This includes front, back, and sides,
regardless of whether the individual is standing, sitting, bending over, squatting
beside a desk, etc.
d. Cleavage should not be visible at any time, when standing, sitting, leaning over a
student desk, etc.
e. Skirts and dresses should be sufficient in length for the individual to conduct class
activities without exposing private areas to the students.
f. Shirts should be neatly tucked in. Ties may be expected.
g. Jeans, jean-styled outfits, short skirts, and shorts are inappropriate for field
experiences.
h. Schools and/or school systems may have specific policies regarding piercings,
personal jewelry, types of shoes, etc., that should be followed.
Documentation
13. Candidates are required to document time completed in the field experience placement
on the Field Experience Time Sheet. This form should be signed by the cooperating
teacher and turned in to the OFEST upon completion of the experience.
14. Field experiences should be completed in the same semester in which the course is
taken. Field experiences for courses taken prior to student teaching must be successfully
completed before beginning student teaching.
The director of field experiences and student teaching at Berry College should be contacted at
(706) 236-1755 with any questions, concerns, or problems.
3. Guidelines for Course Expectations
Each course for which there is a field experience will provide the candidate with guidelines that
will delineate the course expectations in terms of number of hours, level of classroom
involvement, reporting responsibilities, and related classroom assignments. Candidates are to
provide a copy of these guidelines for the supervising teacher and gain approval for any
activities the student leads in the classroom.
Field experiences should allow the candidate the opportunity to observe and apply the
pedagogical principles gained in college coursework within real-world situations. Field
experiences should build on each other, beginning with observation, progressing to individual
and small-group instruction, and then allowing for whole-class instruction. Candidates need to
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remember, however, that they are working in someone else’s classroom, and modify their
teaching accordingly. At the same time, candidates need to take the initiative to ensure their
placement is sufficiently challenging.
4. Evaluation Criteria
Toward the end of each semester, the supervising teacher will be asked to complete a formal
evaluation form on the candidate. Based on her/his performance in the classroom, the candidate
will be assessed in terms of her/his ability to
a. Attend all scheduled times and make up time missed
b. Follow school policies and procedures
c. Follow through on tasks assigned or assumed
d. Exhibit initiative after assigned tasks are completed
e. Maintain professional appearance
f. Be punctual
g. Seek constructive criticism and respond positively to suggestions for improvement
h. Exhibit ethical, professional standards in work and professional relationships with
faculty, staff, and students
i. Demonstrate command of spoken standard English
j. Demonstrate command of written standard English
k. Display capacity to grow and improve as an educator
l. Contribute positively to the P-12 class
m. Interact and respond appropriately to students
n. Communicate clear expectations for student behavior
o. Develop effective teaching strategies that facilitate learning
p. Adjust teaching based on student feedback and own reflections
q. Develop effective and/or higher order questioning strategies
r. Exhibit sound knowledge of subject matter content
Some courses may use additional or alternative assessment instruments that use other criteria
specific to the course. Evaluation forms completed by teachers will be sent to the course
professor with a copy retained in the student’s permanent Teacher Education Program file.
Professors may use this information in determining grades and may share this form with the
student.
5. Liability Insurance
Under Georgia law, field experience students have no legal status in the public school
classroom. It is recommended that each student attain tort liability insurance of one million
dollars through becoming a member of the Georgia Association of Educators-Student
Programs (GAE-SP), the Student Professional Association of Georgia Educators (SPAGE),
or some other group, or through obtaining private insurance coverage. Students will be asked
to complete a verification or waiver of liability insurance form upon applying for admission
to the Teacher Education Program.
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STUDENT TEACHING POLICIES
(EDU 588 / 589)
1. Eligibility for Clinical Practice
The Clinical Practice is a vital part of the field-based year. During this nine-month period
(two semesters) of field-based year, MAT candidates will complete their student teaching
experiences in classrooms while also taking education courses. Student teachers will
participate in classroom practice while continuing to learn more about classroom
management. Candidates participate in a seminar encouraging reflection on their
experiences, thereby integrating college coursework with classroom practice.
To be eligible for Clinical Practice (EDU 588 / 589), a candidate must have
a. Been admitted to the Teacher Education Program;
b. Completed application for Clinical Practice, including advisor’s signature; submitted
application form to Office of Field Experiences by third Friday of semester, one (1) year
before planning to begin the field-based year;
c. Completed the biographical data form and submitted it to Office of Field Experiences by
third Friday of semester, one (1) semester before beginning field-based year;
d. Earned grade of C (2.0) or better in each course taken in the professional-education
sequence;
e. Earned a grade of C (2.0) or better in each course in the major field;
f. Achieved a 3.0 cumulative grade-point average;
g. Received recommendation of the academic advisor and the director of field experiences and
approval of the Admissions and Certification Committee; and
h. Completed all assigned field experiences.
Applications should be made one year before the semester in which the candidate desires to
student teach. For detailed requirements, see The Student Teacher Handbook available in the
Office of Field Experiences.
2. Eligibility for Student Teaching (EDU 599)
Continuation in the Field-Based Year is predicated upon the candidate’s progress in the initial
semester in practicum, as well as his/her progress in the academic coursework.
To be eligible to continue the field-based year the candidate must have*:
a. Recommendation of cooperating teacher;
b. Recommendation of college supervisor;
c. Completed request form for continuing in student teaching; submitted form to Office
of Field Experiences by seventh week of semester during Senior Practicum;
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d. Taken GACE Content Assessments prior to the beginning of the semester in which
he/she is enrolled in EDU 599, and had scores sent to Berry College;
e. Maintained a 3.0 cumulative grade-point average; and
f. Earned C (2.0) or better in each course in the professional education sequence, the
major field.
*Should any of the above criteria not be met, the candidate may be administratively withdrawn
from EDU 599.
3. Student Teaching Placement
Placement of student teachers in specific locations (school district, building, and cooperating
teacher) is the responsibility of the director of field experiences and student teaching in consultation
with school district personnel. Guidelines used in placement include the following:
a. All placements will be designed to encourage professional and personal growth as a
prospective teacher.
b. Candidates will not be placed in schools in which they have attended within the
last ten years or where they have close relatives employed or children in attendance.
c. Candidates will be placed in approved schools within an approximate 30-mile radius from
the Berry College campus.
d. Candidate teacher supervision will be conducted by Berry College faculty members, or, in
some instances, designated adjunct faculty members.
e. Candidates may make specific requests for placements, which will be considered by the
director of field experiences and student teaching.
f. Candidates will be placed with cooperating teachers who have a minimum of three years infield experience. Priority will be given to cooperating teachers who have the Teacher Support
Services endorsement on their teaching certificate.
Placement decisions are made based on availability of qualified supervisory personnel, range of
experiences needed by the student, and recommendations from college faculty, district personnel
officials, principals, and students. Appeals of placement decisions need to be presented in writing
to the director of field experiences and student teaching for presentation to the Admissions and
Certification Committee at a scheduled meeting.
4. Structure of the Clinical Practice (EDU 588, 589)
The fall experience includes the first two weeks (10 school days) of the school system’s
academic year, beginning on the first day of pre-planning and including the first week +
with the students. The candidate will participate all day, every day during this 10 day
period. When the Berry College semester begins the candidate will begin a part-time
schedule in the clinical practice classroom. Candidates in EDU 588 will attend 10 hours per
week and those in EDU 589 will attend 4 hours per week throughout the semester. The
number of hours associated with each semester can be found on the FBY At-A-Glance,
located elsewhere in this handbook.
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5. Structure of Student Teaching (EDU 599)
The spring experience requires the candidate to participate full-time for the first 7 weeks of
the semester. This includes attending all day, every day, following the hours and activities
required of the classroom teacher. For at least two weeks of this period the candidate will
have responsibility for all the teaching in the assigned classroom. During the second 7
weeks of the semester, the candidate will attend for 17 hours per week.
6. Coursework and Seminars During Field-Based Year (EDU 588, 589, 599)
Master of Arts in Teaching candidates may take EDU 603/EDU 605 or one other 600-level
course during Clinical Practice. They may take one 600-level course during Student
Teaching.
During the fall semester, monthly seminars are scheduled for which attendance is required. In the
spring, candidates are required to attend EDU 590, Professional Seminar, which meets weekly.
This seminar provides support through the process of induction to teaching, promotes reflection on
the student teaching experiences, and orients students to resources and procedures for placements in
the teaching profession.
7. Employment/ Extracurricular Activities during Student Teaching
Candidates are expected to place their student teaching experience ahead of work obligations.
If at any time this outside work interferes with student teaching, the candidate will be
advised to discontinue either the work or student teaching. In planning the work schedule,
consideration should be given for attending after-school meetings and special programs, in
addition to the regular school day. Failure to adhere to this stipulation may result in a grade
of unsatisfactory for student teaching. This stipulation also applies to extra or cocurricular activities at Berry College, such as sports and performing groups
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Berry College
Application for Admission to the Teacher Education Program
Last Name: ___________________
Street Address:

First Name: ___________________

Middle Name: ___________________

________________

City: ___________________

Phone: __________________

___

State: ___________________

_

Zip: ___________________

E-mail: _________________

_ _

Major: ___________________ Student ID: _________________ SSN:_________________ _Gender: ________ (M/F)
Race/Ethnic Group: African American
Other: ___________________

Asian

Caucasian

Hispanic

Native American

I expect to begin the Field-Based Year fall semester _______ Year. List previous experiences with school-aged youth:

The State of Georgia Professional Standards Commission has adopted a Code of Ethics for professional educators. A complete
text of the Georgia Code of Ethics is in the Field Experience Handbook. Read it in its entirety before signing this application.
In signing this application I agree to maintain the standards of this Code of Ethics while enrolled in the Teacher
Education Program. As I will be participating in off-campus field experiences, I will provide evidence of tort liability
insurance or waive such coverage. (Complete form on back.)
I further understand that in order to maintain my membership in good standing in the Teacher Education Program, I must
maintain all of the admission criteria stated in the Field Experience Handbook.
I understand my qualifications will be carefully considered and I will be counseled concerning deficiencies which must be
corrected before continuing to pursue the planned program leading to a Professional Teacher’s Certificate for the State of
Georgia.
I have two recommendation forms from college faculty on file as part of admissions to the Graduate Education Program.
Applicant’s Signature: _________________________________________________
Please complete the top portion of the reverse side and give to your advisor for signature.

29

Date: __________________________
(Over)

VERIFICATION AND/OR WAIVER OF LIABILITY INSURANCE
As a part of my professional preparation, I understand that I will be assigned for certain laboratory experiences in school
systems beyond the college campus. I am further aware that the following statement is a part of the State Department of
Education Guidelines for Professional Laboratory Experiences in Georgia Teacher Education.
“Liability – Prior to professional laboratory experiences placement, students must provide evidence of having adequate tort
liability insurance or waive such coverage in writing.”1
THEREFORE:
I, ________________________________________________ verify that I plan to secure tort liability insurance as follows:
(Print full name)

___________________________________________________________
(Name the option you have or plan to secure.)

OPTIONS:
1.
2.
3.
4.
5.

GAE-SP Membership
SPAGE Membership
Homeowner’s Statement (check to see if it covers liability)
Private Insurance Company (tort liability)
Waive Coverage (assume full responsibility for your own protection)

I further understand that it is my responsibility to secure the liability coverage.
Signature: _______________________________________________________ Date:
______________________________________

1 Georgia Department of Education, Professional Laboratory Experiences in Teacher Education (Atlanta, Georgia: Teacher Education and Staff Development Unit Office of
Planning.)
CANDIDATE: PLEASE TAKE TO ADVISOR FOR SIGNATURE AND RETURN TO OFFICE OF FIELD EXPERIENCES
The above applicant, in my opinion, has the personal characteristics and general communication skills needed in pursuing a teaching career,
and is herewith recommended for admission to the Teacher Education Program at Berry College.
Advisor Signature: _________________________________________ Date: _______________________________________

Approved by the Admissions and Certification Committee:
_____ Yes

_____ No

Date: __________________________________
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For up to
15 hours

FIELD EXPERIENCE EVALUATION
CHARTER SCHOOL OF EDUCATION AND HUMAN SCIENCES
BERRY COLLEGE
CANDIDATE: _____________________________

SEMESTER:

COURSE(S): ______________________________

HOURS:

SCHOOL: ________________________________

GRADE/SUBJECT: ________________

TEACHER: ________________________________

SIGNATURE: ____________________

Please rate your practicum student based on the following:
- 3 Always
- 2 Usually
- 1 Seldom
- N/A Indicates not applicable or not observed.

__________________
__________

- 0 Never

THE CANDIDATE:
____________ 1. Attends all scheduled times and/or makes up time missed.
____________ 2.

Follows school policies and procedures (i.e. personal appearance, language, etc.).

____________ 3.

Follows through on tasks assigned or assumed.

____________ 4.

Exhibits initiative after assigned tasks are completed.

____________ 5.

Maintains professional appearance.

____________ 6.

Is punctual.

____________ 7.

Seeks constructive criticism and responds positively to suggestions for
improvement.

____________ 8.

Exhibits ethical, professional standards in work and professional relationships with
faculty, staff and students.

____________

9.

Demonstrates command of spoken standard English.

____________ 10.

Demonstrates command of written standard English.

____________ 11.

Displays capacity to grow and improve as an educator (i.e. open to new ideas, tries different
teaching strategies and techniques, appears genuinely interested in teaching).

____________ 12.

Contributes positively to your class (i.e. assists with small groups, individual students,
paperwork, etc.).

Comments:
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For 30 or more hours

Berry College
Charter School of Education and Human Sciences
Field Experience Evaluation Form
Candidate:
Course #:
School:
Teach Teacher:

Semester: Spring 2009
Hours:
Grade/Subject:

DIRECTIONS: Listed below are teacher principles that contribute to the fulfillment of “Teachers as Developers of Human Potential” using
the Berry College model of educating the head, the heart, and the hands. The pre-service teacher should be rated on each of these
principles, and comments could be added that provide narrative support of these behaviors. Indicate the selected rating for each
Program Principle.
Indicate the number that most nearly describes the student teacher’s observed performance level:
•
5 =
Consistently demonstrates competency and expertise in this principle
•
4 =
Demonstrates clear competency in this principle at one or more points during the field experience
•
3 =
Performs and/or demonstrates the competencies in this principle
•
2 =
Demonstrates minimal or limited competency in the principle
•
1 =
Does not demonstrate competency in this principle during the majority of the field experience
•
N=
No opportunity to demonstrate behaviors related to principle
Principle 1: Content Pedagogy
The teacher understands the central concepts, tools of inquiry, and structures of the discipline(s) he or
she teaches and can create learning experiences that make these aspects of subject matter meaningful
for students
Comments:

Score

Principle 2: Student Development
The teacher understands how children learn and develop, and can provide learning opportunities that
support a child’s intellectual, social, and personal development.
Comments:

Score

Principle 3: Diverse Learners
The teacher understands how students differ in their approaches to learning and creates instructional
opportunities that are adapted to diverse learners.
Comments:

Score

Principle 4: Multiple Instructional Strategies
The teacher understands and uses a variety of instructional strategies to encourage student development
of critical thinking, problem solving, and performance skills.
Comments:

Score
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Principle 5: Motivation and Management
The teacher uses an understanding of individual and group motivation and behavior to create a learning
environment, encourages positive social interaction, active engagement in learning, and self-motivation.
Comments:

Score

Principle 6: Communication and Technology
The teacher uses knowledge of effective verbal, nonverbal, and media communication techniques to
foster active inquiry, collaboration, and supportive interaction in the classroom.
Comments:

Score

Principle 7: Planning
The teacher plans instruction based upon knowledge of subject matter, students, the community, and
curriculum goals.
Comments:

Score

Principle 8: Assessment
The teacher understands and uses formal and informal assessment strategies to evaluate and ensure the
continuous intellectual, social, and physical development of the learner.
Comments:

Score

Principle 9: Reflective Practice
The teacher is a reflective practitioner who continually evaluates the effects of his choices and actions
on others and who actively seeks opportunities to grow professionally.
Comments:

Score

Principle 10: School and Community Involvement
The teacher fosters relationships with school colleagues, parents, and agencies in the larger community
to support students’ learning and well-being.
Comments:

Score

Professional Disposition Assessment
Works cooperatively with peers, parents, and professionals
Maintains professional appearance and punctuality
Takes initiative and makes decisions in accordance with educational principles
Seeks constructive criticism and responds to suggestions for improvement
Exhibits ethical, professional standards in work and relationships
Exhibits willingness to develop as a professional

Score

Evaluation completed by:
Signature:

Date: _________________________________
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Teacher Education Developmental Program Portfolio Framework for
Organization
Cover page (name, major, semester, year) (include cover also on exterior of notebook if
possible; sheet protectors are suggested for all pages, with tabs that extend beyond the sheet
protectors and actually serve as index guides)
Table of Contents
Resume (see format provided in EDU 505)
Statements of Philosophy (no more than 2 pages, double-spaced)
• Submit revised statement developed during final semester of program (EDU 590)
Culminating Reflection (no more than 2 pages, double-spaced; see instructions below)
Culminating Reflection on Teacher Growth and Development
During the Teacher Preparation Experience
Directions:
Carefully review your finished developmental program portfolio. As you write this final reflection, be sure
to focus on the process itself of your development over the course of your teacher preparation, as well
as the products. Consider your professional growth and development over the course of your program
development and completion experiences.
Reflect in written format on where you were as you began your pre-service experience and where you have
come as a result of your coursework, field experiences, semester construction of your developmental
program portfolio and clinical practice/student teaching experiences. As a result of your experiences, how
have your career goals changed over the course of this program?
What have you learned about yourself as you took responsibility for your own professional growth and
development? And finally, were you successful in achieving the professional teaching goals you set
for yourself? How has your philosophy of education changed?
ß Candidate must have address the following in their portfolio:
•
•

evidence impact on P-12 student learning; opportunities to demonstrate impact on student learning exist across these
stages
evidence of working with diverse student populations
o artifact and coversheet from EDU 495 (to be scored by course professor)
o artifact and coversheet from PSY 423 or PSY 424

Scoring of Culminating Refection is to be done by college supervisor and advisor. If this is the same person, another faculty
member will be asked to do the second scoring.

4.1.09
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Artifact Cover Sheet

Name:___________________________ (include your name on each cover sheet)
Artifact:_________________________ (give the artifact a descriptive title that
matches the materials you are including)
Principle Met
Show the number and the principle statement. You may include one or more of the performance
indicators, if desired, and should list them with bullets under the principle statement.
Context (what?)
This section should describe the context of the artifact. For example, consider a lesson that was
taught during student teaching to a 5th grade class. Was it part of a unit? If so, include that information.
What else is important for the reader to know about this artifact in order to best understand your relevance,
analysis, and reflection? If you are using photographs, be sure to describe the context here, and include a
caption with each photograph.
Relevance (how?)
In this section you will describe how the artifact is relevant to the program principle specified.
How does the artifact demonstrate your achievement of the program principle and conceptual framework?
These conclusions lay the foundation for the following sections. If one or more performance indicators
are selected, you will indicate how this artifact addresses each of these indicators.
Analysis (why?)
The analysis section should include what conclusion(s) you reached about the evidence or data and
how and why you arrived at the conclusion(s). What were your thought processes in reaching these
conclusions? What changes in behavior (teacher’s or students’) occurred? Why?
Reflection (now what?)
Reflection is the thought process that occurs after a teaching situation. You might decide to do
something the same way, differently, or not at all, after reflecting thoroughly on the situation. To what
degree have you achieved the principle? To what degree have you illustrated your understanding of the
conceptual framework? What suggestions can you offer for future constructive practical application in
similar learning experience(s)? This is the place to make a connection between the artifact, the principle,
and your professional growth and practice.
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Additional instructions for the artifact cover sheet. . .
Artifacts may include, but are not limited to:
Lesson plans
Journal entries
Unit plans
Letters to parents
Evidence of student learning
Course projects
Technology applications
Rubric and/or scoring criteria for assignments
Feedback from observers during student teaching
In some cases you may want to “bundle” evidence, such as a lesson plan, the journal entry that you wrote
following the implementation of that lesson, and feedback you received for that lesson. Another example
may be a series of correspondence between you and a student, you and a parent, or you and another faculty
member.
Format for artifact cover sheet:
Single spaced, with double spacing between paragraphs
Times New Roman font style
12 point font
Be sure you address how the artifact meets the principle, as well as any performance indicators you may
specify. If you are addressing one of the performance indicators, you must include that performance
indicator as you address the Relevance, Analysis, and Reflection sections.
Below are possible writing prompts to help guide your writing. Remember that each individual’s responses
will be unique to his/her specific experiences, writing style, and own way of processing those experiences.
The cover sheet piece should be approximately 1-2 pages.
Suggested sentence starters for analytical (A) entries:
A--It is evident that my teaching has increased student learning because. . .
A,R--What I have learned from this experience is. . .
A--After observing my students, I realized. . .
A--I have considered the . . .
A--The most significant learning for me was. . . because (as a result of). . . .
A--After carefully considering. . . , I think students gained . . .
A--This experience has helped me to understand. . .
A--I have noticed that. . .
A, R--Some of the areas that I need to continue to gain experience are. . .because. . .
A--I have gained considerable insight about. . . , based on . . . .
A--In assessing my own performance I. . .
Suggested sentence starters for reflective (R) entries:
R--When I think about. . . , I realize. . .
R--In order for me to continue to grow. . .
R--I now understand the importance of. . .
R--Some questions that still remain in my mind are. . .
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R--My goals for future professional growth are. . .
R--What I think I will do differently is. . .
R--As a result of this activity I now. . .
R--I have gained significant growth in the areas of. . .due to. . .
As you begin to organize and assemble your portfolio, you will prepare a documentation page that
contains the program principles, and space for you to list the artifact that matches each principle. The
artifacts will be arranged in the portfolio in the same numerical order as they are listed on the
documentation page. This page is available at the OFEST website, under Handbooks.

Student work used as an artifact: Student work used as an artifact should have the student name
covered or removed, so that the author of the work is not identifiable.
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Rubric For Grad Portfolio
Name____________________________________
Semester ____________

Date ___________

Program Principle __________ Course __________
MAT Program
Developmental Program Portfolio
Rubric
Not Acceptable
£ 0
1 £

Artifact____________________________________

Context
£ 0
£ 1
£ 2
£ 3
£ 4
£ 5
Relevance
£ 0
£ 1
£ 2
£ 3
£ 4
£ 5
Analysis
£ 0
£ 1
£ 2
£ 3
£ 4
£ 5
Reflection
£ 0
£ 1
£ 2
£ 3
£ 4
£ 5

Description of context
provides minimal
information about
elements of the artifact.

Description of context
provides listing and logical
ordering of who, what, when,
where, and events.

Description of context
provides detailed and logical
information of when, where,
events, concepts, strategies or
other critical features

Artifact’s relevance to
program principle and
conceptual framework
is unclear, inadequate
or incomplete.

Artifact’s relevance is
adequately related to program
principle.

Artifact’s relevance is clearly
and highly related to the
program principle and
conceptual framework.

Response contains
minimal analysis of
one’s practice.

Response contains an
analysis of one’s practice
including how and why
conclusions were reached.

Response contains multiple
analyses of one’s practice
showing how and why
conclusions were reached, and
resulting changes in behavior
(student or teacher).

Reflection lacks
evaluation of
achievement of
program principle and
understanding of
conceptual framework,
minimal suggestions
for constructive
practical applications.

Reflection describes general
achievement of program
principle and understanding
of conceptual framework,
providing some synthesis of
professional growth and
practice, including
suggestions for constructive
practical application.

Reflection provides in-depth
evaluation of achievement of
program principle and
conceptual framework,
providing strong synthesis of
larger professional growth and
practice, including exemplary
suggestions for constructive
practical application.

Reviewer __________________________________
Acceptable
Target
£ 2
3 £
£ 4
5 £

Total Score

Average Score

Comments:
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Charter School of Education and Human Sciences
Berry College
FORMAT FOR LESSON PLAN
I.

Include: Your name
Date/day/time of lesson
Grade/class

STANDARDS
In 300-, 400-, and 500-level courses you should provide the Georgia Performance Standards (GPS)
that correlate with your lesson objectives. State the standard(s) here and use a parenthetical notation, such
as (M2N1) after each objective stated below to indicate which standards match which objectives.

OBJECTIVES
What do you want the students to know and be able to do at the end of the lesson? The answer to
this question should be the focus as you specify the objectives for the given lesson. You must state desired
learning outcomes in clear, behavioral terms, so that achievement of the objective is evident to both the
student and the teacher. You may use verbs associated with the levels of Bloom’s taxonomy to assure
measurable terms.

Pre-Conditions (to be determined prior to development of lessons and units)
The obvious reason for pre-assessing is to discover the extent to which students already know what
you are planning to teach. The pre-assessment should be done after you identify the objectives and before
you develop the lessons. Pre-assessment of the curriculum establishes a baseline for teaching and suggests
needs for differentiated instruction. Validation of student learning is impossible if one does not verify the
starting point. Do students have the necessary prerequisite skills to achieve the intended objectives? Preassessment strategies include: discussion with teacher, pre-tests, review of curriculum standards, and
observation of students.

II.

PROCEDURES
A. Focus/Review (Connecting with your students)
During focus/review you will activate schema, relating previously learned material and/or
experiences to the lesson you are about to teach. In doing this, you will give the students a purpose for
listening and also focus their attention on the activities ahead. The more you know about the students’
background, interests, and previous learning experiences, the stronger the links you can provide and greater
connections you can make to what you are about to teach.

Consider including time estimates
for each segment of the lesson.

B. Lesson Activity (ies)
This is a continuation of your focus/review. It is a listing of processes and activities through which
you will guide the students in order to build the concepts you want them to learn. Perhaps they will listen
and watch as you model a procedure. You might have them read and respond in writing to a text. They
could represent the concept visually. You might have students draw a conclusion individually, share with a
buddy, then with a quad, and finally discuss as a whole class. For those who finish early, what do you have
planned? Possible strategies that you may use include demonstration, discussion, role-play, simulation,
discovery, cooperative groups, direct instruction, scientific investigation, etc. You can also combine some
of these strategies. Include sample questions when you intend to “discuss” or “review”

any part of the lesson. Be sure to plan to regularly “check for understanding” during
the lesson.
As you plan this portion of the learning experience, keep in mind what you will be doing, and also
what the students will be doing. For example: will they be sitting with nothing in front of them for 30
minutes? If you were their age, what would you do in that situation? You can see that with careful planning
on your part, you might lessen discipline problems that could occur and more actively engage the students in
the learning experience.
Accommodations for exceptional learners. Include specific adjustments you will make to the
materials and instruction, based on the IEPs of any exceptional learners. If there are no exceptional learners
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or no IEPs for the students are available, state that here.
Differentiation for ESOL students and students with other needs. Include specific notations
showing how you planned for the language and cultural needs of these students and what adjustments were
made to the lesson plan expectations and materials. This may include planning for varying learning
modalities such as:
Visual (art, photographs, film, video, slides, power point)
Auditory (music, voice on tape, sound effects)
Kinesthetic (body movement, dance)
Tactile (touch, fine-motor movement)
If differentiation is needed for the assessment procedures and/or criteria, state the variances in those sections
of the lesson plan.
Procedures for Assessment. Include the procedures you will follow to determine whether your
students have achieved the objectives. The criteria for assessment will be stated in the next section, so do
not state those here.
C. Assessment----Criteria

Assessment is a clear statement of how the teacher will determine that the students are
moving toward achieving each of the objectives (formative assessment) or have achieved each of
the objective(s) stated in the lesson plan (summative assessment). How will you determine
progress toward achieving the objectives for each lesson? You may consider using a checklist or
rubric where you record the accomplishment of certain tasks; anecdotal records might be
appropriate also.
Clearly state the criteria you will use to determine achievement of the objectives, as well as
the level of performance that is acceptable. What score is needed to show achievement of
objective?
D. Closure
How will you wrap up the lesson and help students organize the information into a
meaningful context in their minds? A brief summary is often appropriate, as long as you engage
students. From their responses you can determine how to best plan for the next lesson. Is
additional practice needed? Do you need to re-teach a concept? Are students ready to move on to
the next lesson?
III.

RESOURCES/MATERIALS/TECHNOLOGY
The materials and resources you need to carry out the lesson should be listed here. Include books,
activity sheets, etc. Technology tools you use during the lesson may be specified here or in the
procedures section. Technology tools used for preparing lesson materials should be listed here.

IV.

SPECULATION (before teaching)

REFLECTION (after implementation)

What do you expect? If there is an area
about which you are concerned, how have
you planned for that concern?

How many students achieved the objectives
of the lesson? How do you know? What
feedback did the cooperating teacher share?
Please attach samples of student work.

June 22, 2011
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Field-Based Year REFLECTION JOURNAL
A number of theorists and experts (Cruikshank, Dewey, Schon, Zeichner) have indicated that various types
of reflection become a way of knowing about our actions. This learning through reflection facilitates our
decision making, and further reflection provides us with a feedback mechanism whereby we can continue
to improve as teachers. The purpose of this Reflection Journal assignment is to provide you with an
opportunity to make a critical inquiry and reflect about your field-based experiences. The reflection
journal also provides you a means of conversing with your college supervisor about those experiences.
For each time period specified by your college supervisor you are to make an entry in your Reflection
Journal using the format described below (Posner). The sooner you commit your reflections to paper, the
better the quality your responses are likely to be. These journal entries will be submitted to your college
supervisor on the designated dates. Your college supervisor will respond to your entries each time the
journal is submitted.
REFLECTION JOURNAL FORMAT:
A.

HEADING

Include the date, your name, the school, the grade, your cooperating teacher=s name, time spent,
and number of students.
B.

SEQUENCE OF EVENTS

Make a brief listing of all events during your time in the classroom (even if it seems insignificant.)
(We really mean just a list, for example:)
1. Observed teacher do calendar time
2. Read to a group of 5 children
3. Assisted children with book making
4. Modeled use of context clues to whole class.
C.

ELABORATION OF ONE OR TWO SIGNIFICANT EPISODES (What?)

An episode is an event or sequence of events complete in itself, but forming a part of a larger one.
Select one or two episodes that are significant to you because what happened excites you, causes you to
rethink an initial idea, convinces you that your initial idea was valid, or bothers you. Whether the episode
you report was a success or a failure, it is significant if you learned something important from it. You are
encouraged to focus on episodes involving content, instruction, and/or management. Variety in focus
across the entries is encouraged.
Once you pick an episode, describe it in detail. Include what people said and did. Be specific. Try
to avoid inferences/conclusions/feelings. State facts; don’t interpret them.
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D.

PRACTICAL ACTION RESPONSE (So what?)
State why the episode was important to you and how you interpret it. Write about what you
accomplished, problems that emerged, and how you followed up on them, and what you learned. This last
point is the most important. You may have learned what works and what does not; if so, describe what
you concluded. You may have learned something about planning for specific developmental
characteristics. Whatever you learned, write about it.

E.

ETHICAL/CRITICAL RESPONSE (Now what?)
Think about what questions remain unanswered upon reflection on this lesson. Reliving the
experience will enable you to think about what you felt and thought during the episode, how you perceived
the responses of the children and the cooperating teacher to your actions, and who or what contributed
significantly to shaping the events. What will you do in the future as a result of your observation during
this lesson?
-----------------------------------------------------------------------As we respond to your journals, we will be looking for responses which fall into one or more of the
following three levels of refection (Van Manen, Zeichner & Liston):
Technical Rationality- REFLECTIONS describe what happened; focuses on events relying on
personal experience and/or observations without due regard for a system or theory.
Practical Action or Contextual- reflections on WHY decisions were made; concerned with
clarifying the assumptions and predispositions underlying competing pedagogical goals and with
assessing the educational consequences toward which a teaching action leads.
Ethical or Critical Reflection- reflections on what SHOULD be; concerned with the
worth of knowledge and the social circumstances useful students.
Questions listed below are presented to guide your thinking and not as a list which should be
responded to at each entry in your journals.
1.
2.
3.
4.
5.
6.
7.
8.
9.

What were essential strengths of the lesson?
What, if anything, would you change about the lesson?
Why was the lesson successful (or not successful)?
Which conditions were important to the outcome?
What, if any, unanticipated learning outcomes resulted from the lesson?
Can you think of another way you might have taught this lesson?
Can you think of other alternative pedagogical approaches to teaching this lesson that might
improve the learning process?
Do you think the content covered was important to students? Why?
Did any moral or ethical concerns occur as a result of the lesson?

May 2011
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Berry College
2011-2012
Field-Based Year—MAT Program
At-A-Glance
Course

EDU 588 (fall) (4 hours credit)

Major
Schedule
Contact Hours
Teaching Hours (minimum)

ECE
1st two weeks of school---full time (70 hours)
10 hours per week 14 weeks of semester (140 hours)
200
32

Course

EDU 589 (fall) (2 hours credit)

Major
Schedule
Contact Hours
Teaching Hours (minimum)

Middle Grades, Secondary, P-12 (Art, Music, HPE, Foreign Language.)
1st two weeks of school---full time (70 hours)
4 hours per week 14 weeks of semester (56 hours)
120
20

Course

EDU 599 (spring) (9 hours credit)

Major
Schedule
Contact Hours
Teaching Hours (minimum)
Full-time teaching

ECE
1st 7 weeks---full time (245 hours)
2nd 7 weeks---17 hours per week (85 hours)
330
118
2 weeks

Course

EDU 599 (spring) (9 hours credit)

Major
Schedule
Contact Hours
Teaching Hours (minimum)
Full-time teaching

Middle Grades, Secondary, P-12 (Art, Music, HPE, Foreign Language.)
1st 7 weeks---full time (245 hours)
2nd 7 weeks---17 hours per week (85 hours)
330
130
2 weeks

Total Teaching Hours

ECE – 150 hours

MG / Sec. / P-12 – 150 hours

43

